TEACHER EDUCATION: PREPARATION OF 
TEACHERS FOR A BETTER SOCIETY
Abstract

The process of teaching learning is as old as human beings on the earth. It has been from informal learning to formal learning with the passage of time. Teaching is a profession and teacher education is a process of professional preparation of teachers. Preparing one for a profession is an arduous task and it involves action from multiple fronts and perspectives. A profession is characterized by a sufficiently long period of academic training, an organized body of knowledge on which the undertaking is based, an appropriate duration of formal and rigorous professional training in tandem with practical experience in the field and a code of professional ethics that binds its members into a fraternity. When the profession concerned is teaching these dimensions acquire critical importance in view of several factors. There is, first of all, the traditional idealism, esteem, and importance attached to the role of the teacher and a very high societal expectation from the teacher. This paper discusses the important role of teachers in building a better society. 
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Introduction 
Teacher Education refers to the policies and procedures designed to equip teachers with the Knowledge, attitudes, behaviours, and skills they require to perform their tasks effectively in the School and classroom. In early times, teachers were often scholars or clergymen who had no formal training in how to teach the subjects of their expertise. In fact, many believed that "Teachers were born, not made." It was not until the emergence of pedagogy, the "art and science of teaching," as an accepted discipline that the training of teachers was considered important. Although there has been continued debate about whether teaching is a "science" that can be taught or whether one is "born" to be a teacher, it has generally been agreed, at least since the nineteenth century, that certain characteristics are needed to qualify a person as a teacher. 
Teacher Education Policy in India 

The Teacher Education Policy in India has evolved over time and is based on recommendations contained in various Reports of Committees/Commissions on Education, the important ones being the Kothari Commission (1966), the Chattopadyay Committee (1985), the National Policy on Education (NPE 1986/92), Acharya Ramamurthi Committee (1990), Yashpal Committee (1993), and the National Curriculum Framework (NCF, 2005). The Right of Children to Free and Compulsory Education (RTE) Act, 2009, which became operational from 1st April, 2010, has important implications for teacher education in the country. Within the federal structure of the country, while broad policy and legal framework on teacher education is provided by the Central Government, implementation of various programmes and schemes are undertaken largely by respective State Governments. The Ministry of Education document, Challenge of Education: A Policy Perspective (1985) has mentioned, Teacher performance is the most crucial input in the field of education. The National Knowledge Commission (NKC) has observed that teachers are the single most important element of the school system, and the country is already facing a severe shortage of qualified and motivated school teachers at different levels. 
National Education Policy 2020

National Education Policy (NEP) 2020 recognises that teachers will require training in high quality content as well as pedagogy. By 2030, teacher education will gradually be moved into multidisciplinary colleges and universities. This degree will also include strong practicum training in the form of student-teaching at local schools. As proposed by the National Education Policy 2020 approved recently, by 2030 the minimum educational qualification for teachers would be changed to a four-year duration integrated B.Ed degree and TET or CTET or STET certificate will be eligible to apply for teacher recruitment in government schools within the nation. 

NEP aims to build character, enable learners to be ethical, rational, compassionate, and caring, while at the same time prepare them for gainful, fulfilling employment.

Salient features of the NEP 2020

· Ensuring Universal Access at all levels of school education. 
· Early Childhood Care & Education with new Curricular and Pedagogical Structure. 
· Attaining Foundational Literacy and Numeracy. 
· Reforms in school curricula and pedagogy. 
· Multilingualism and the power of language.

NEP will be replacing the 10+2 curriculum structure with a 5+3+3+4 structure. The new system has proposed 12 years of school education with 3 years of pre-schooling / Anganwadi. Strengthened educational systems like Anganwadis and Kindergartens will focus on Early Childhood Care and Education (ECCE).

Role of Teacher
The key role of teacher is as facilitator and supportive to learning. Teacher is the one who facilitates learners to realise their potentials, articulate their personal and context specific experiences in ways that are acceptable in the wider context of our nation.

· Teacher has to recognise that in learner centered learning situation, curriculum ‘evolves’ and is not ‘pre designed’; teacher is merely ‘prepared’ for providing possible supports in the process of learning by learners. Every subsequent learning situation cumulatively provides better insight to teacher in discerning learner needs and, creates pool and identifies varied learning supports. 

· There is no one ‘method’ that is effective in causing all learners to learn in similar ways. Each teacher has to find one’s own ‘style’ of learning through perceptive practice but recognise the fact that all learners learn in their own ways. 

· Teacher needs to recognise him or herself as a ‘professional’ endowed with the necessary knowledge, attitude, competence, commitment, enthusiasm, spirit of seeking new ways and means, capable of reflection, sensitive and perceptive to not only the learners and the institution but also the emergent concerns in the larger social perspective within which one functions.

· Teacher has to recognise that learners in schools no more need teacher as a source of knowledge. The media explosion challenges their minds with the immense learning choices and possibilities. 

· Teacher must develop an understanding of the nature and dynamics of ‘action’ comprising education. Such an understanding would not be a cognitive acceptance of things that occur but will prompt attempt to ‘do’ things, contemplate on ‘what works and does not work’, and critically analyse the pros and cons of the action, reflection and internalisation. 

· Terms like teaching and teacher in their earlier meanings need to be altered, if learning has to take the centre stage in Teacher Education. That is, teaching has an underlying tone of ‘what a teacher does’. This is suggestive of the learning being an outcome of teaching which is central. Change in visualising teacher, teacher actions and teacher preparedness in a situation whereas learning goes on in learner specific ways, in various levels, speeds and styles but simultaneously, has to be developed.

· It is visualised that providing for learner autonomy will ensure the stage appropriateness of every learning experience. No doubt, the teacher educators need to be oriented to participate in such a learning situation. 

· Teacher educators must not only understand the paradigm shift but also “own” it. This requires well thought out orientation programmes where they get opportunity to discuss and understand their role alterations as well as become equipped to deal with learner dominant situations.

Teaching profession: Challenges Ahead
There is a urgent need to restore the dignity of school teaching as a profession and provide more incentives for qualified and committed teachers. Non-teaching official duties such as election-related responsibilities should not be allowed to interfere with the teaching process. Forums that allow and encourage teachers to exchange ideas, information and experiences including a web-based portal should be developed. At the same time, there should be transparent systems for ensuring accountability of school teachers. 
The training of teachers is a major area of concern at present, since both pre-service and in-service training of school teachers is extremely inadequate and also poorly managed in most states. Pre-service training needs to be improved and differently regulated in both public and private institutions, while systems for in-service training require expansion and major reform that allows for greater flexibility.
As teachers work to engage and educate this generation of students, they face the following challenges:

· Learning must be relevant to students. Learning means more when Students understand practical applications for the information they receive. Content must be specific, concise and fast. 
· Students are hungry for information and will search for it on their own if teachers do not present what they perceive to be relevant. Because so much information is constantly available, Students do not feel they need to learn everything immediately. Instead, they want to be taught how and where to find what they need when they need it.

· Technology can be distracting. Although Students respond best to high technology, these students and more often their teachers may become very distracted by it. 
· ICT in the classroom requires students and educators to be taught how and when to use technology as a tool appropriately and safely.

· Technology can be expensive. The costs associated with implementing new technological resources in academic institutions are daunting. Funding hardware, software, infrastructure, professional development and technical support must be an ongoing priority. ICT costs are recurring, as is the need for teachers to be repeatedly trained and prepared to use technology.

Teachers’ role in the present scenario

· Teachers should be prepared for the love & care of children, love knowledge and be constantly learning, own responsibility towards society and work to build a better world, develop sensitivity to the problems of the learners, commitment to justice and zeal for social reconstruction;

· Teachers should change their perception of child as a receiver of knowledge and encourage its capacity to construct knowledge; they should ensure that learning shifts away from rote methods; 

· Teacher education should engage with theory along with field experiences to help trainees to view knowledge not as external to the learner but as something that is actively constructed during learning. 
· Teacher education should integrate academic knowledge and professional learning into a meaningful whole;

· Teachers need to be trained in organizing learner-centred, activity based, participatory learning experiences – play, projects, discussion, dialogue, observation, visits, integrating academic learning with productive work;

· Teacher education should engage teachers with the curriculum, syllabi and textbooks to critically examine them rather than taking them as ‘given’ and accepted without question;

· Teacher education should provide opportunity to trainees for reflection and independent study without packing the training schedule with teacher-directed activities only;

· Need to appreciate the potential of productive work and hands-on experience as a pedagogic medium both inside and outside the classroom; 

· The programme should engage teachers with children in real contexts than teach them about children through theories. It should help them understand the psychosocial attributes and needs of learners, their special abilities and characteristics, their preferred mode of cognition, motivation and learning resulting from home and community socialization;

· The programme should help teachers to develop social sensitivity and consciousness and finer human sensibilities;

· Need to broaden the curriculum (both school and teacher education) to include different traditions of knowledge; train and educate teachers to connect school knowledge with community knowledge and life outside the school, and thereby enrich the curriculum so that it goes beyond the textbooks and contextualizes educational experiences;

· Need to re-conceptualize citizenship training in terms of human rights and approaches of critical pedagogy; emphasize environment and its protection, living in harmony within oneself and with natural and social environment; promote peace, democratic way of life, constitutional values of equality, justice, liberty, fraternity, secularism and caring values; and

· In view of the many sided objectives of teacher education the evaluation protocol should be comprehensive and provide due place for evaluation of attitudes, values, dispositions, habits and hobbies (in addition to the conceptual and pedagogical aspects) through appropriate quantitative as well as qualitative techniques. 
Preparing teacher educators: For better society
The purpose of teacher education programme should be to develop in each student his general education and personal culture, his ability to teach and educate others, an awareness of the principles which underlines good human relations and a sense of the responsibility to contribute both by teaching and leading as an example to social, cultural and economic progress. The nation building task will be performed under the leadership of a brilliant set of teacher educators and master educators who will prepare the teachers and who in turn will develop the creative abilities of the teeming millions of the country. Demand for qualified teachers has been high and will continue to be so as countries around the world work to ensure that all their citizens can access education through to high school level as a minimum, and beyond – a highly desirable goal.

Conclusion 

Teacher education as a whole needs urgent and comprehensive reform. There is a need to bring greater convergence between professional preparation and continuing professional development of teachers at all stages of schooling in terms of level, duration and structure. Considering the complexity and significance of teaching as a professional practice, it is imperative that the entire enterprise of teacher education should be raised to a university level and that the duration and rigour of programmes should be appropriately enhanced. Teaching is deemed as a noble career. Teaching is a career only for those, who do not hold money in high regard and have passion for knowledge. Genuine interest in the profession is the most important virtue that one must possess. For teachers, learning and teaching are a complementary process. No profession is free of challenges. Teachers have to face several hurdles in their careers. Teachers have to recognise/understand children needs & their requirements, deficiencies, weakness, difficulties, problems & strengths etc. The importance of a teacher as an architect of our future generations demands that only the best and competent members of our intelligentsia be allowed to qualify for this noble profession
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